In multicultural Canada, preserving heritage languages (HLs) is an issue for many immigrant families. Many parents want to maintain their HL with their children, but do not necessarily speak it consistently at home. In addition, older siblings may start speaking the HL less once they start school. This study examined the language choice among TagalogEnglish bilingual siblings in an English-majority setting. We expected to see greater use of English when at least one of the siblings was in school and when pretending to interact in public settings (like schools or restaurants) rather than private. The results showed that the children spoke mostly English regardless of whether they (or their sibling) were in school and regardless of context (public vs. private). We discuss possible reasons for these children's high use of English.
1993). In a similar way, studies have shown that sibling relationships also predict the likelihood of children forming friendships as siblings offer more complex pretend play that essentially foster the ability to differentiate one's own perspectives from another (Hughes & Dunn, 2007) . These depths in interactions are not evident in peer relationships because even before children meet their peers, it seems that they first 'practice' social skills with their older siblings, preparing them for their future interactions (Dunn, 1983; Gregory 2001; Hughes & Dunn, 2007; McHale, Updegraff, & Whiteman, 2012) .
In the context of bilingual families, some studies have shown that older siblings influence the language choice of their younger siblings (Barron-Hauwert, 2011; Fantini, 1985; Obied, 2009; Parada, 2013) . This influence is particularly striking when an older sibling starts school in the majority language of the community (Bridges & Hoff, 2014; Jia, Chen, Kim, Chan, & Jeung, 2014) . For example, Bridges and Hoff (2014) looked at the influence of school transition of older siblings on the language preference of the younger children within Spanish-English bilingual families in the United States. After accounting for the family's linguistic environment and the children's fluency in both languages, they found that school-age siblings spoke more English (the majority language of the community) with their preschool siblings. Furthermore, the presence of school-age siblings also increased the likelihood of mothers speaking English to the preschool siblings (Bridges & Hoff, 2014) . These results can help explain why there are often birth order effects in bilingual families, with the first-borns usually more proficient in a HL than later-born children (BarronHauwaert, 2011; Bridges & Hoff, 2014; Fantini, 1985; Obied, 2009) . Indeed, Bridges and Hoff (2014) found that children without siblings were more fluent in their HL (Spanish) than children with siblings.
In the present study, we expected to replicate the effect of school transition on siblings' language choice. That is, we expected that sibling pairs with at least one sibling in school would speak more English (the majority language of the community) than two preschool siblings.
A secondary purpose of this study was to explore the possible role of context on siblings' language choice. Grosjean (2016) proposed the Complementarity Principle, arguing that bilinguals usually choose the language most suitable in certain domains of conversations. For example, when a school uses English as the medium of instruction, English is likely to be an appropriate language to use in this situation. Conversely, if it has been agreed upon in a family that the HL should be used in the home (King et al., 2008) , then one should expect to hear more frequent use of the HL during conversations in and about the home. In support of this argument, Vihman (1998) found that two Estonian-English bilingual siblings code-mixed more when talking about intimate topics (e.g., home and cultural community), while they conversed Vol. 8, 2017 more in the dominant language of their community in public domain topics (e.g., school). A distinction between private and public domains has also been noted for the identities of adult children of immigrants, with the heritage culture being more strongly associated with private domains (Noels & Clément, 2015) . In this study, we predicted that the children would use more English in public domains (like schools and restaurants) and more of their HL in private or community-specific domains (like with grandparents and religious celebrations).
In the current study, we examined the language choice of sibling pairs in Tagalog-English bilingual families. This study took place in Edmonton, Alberta, a part of Canada where English is the majority language. To our knowledge, there are no Tagalog preschool or school programs in this community. We included sibling pairs from three groups with regards to having started school: 1) both preschoolers, 2) one school-aged sibling with one preschooler, and 3) both school-aged. We predicted that when at least one sibling was in school, the sibling pairs would speak more English than when both siblings were preschoolers. A second prediction about the children's language choice was related to the domain of conversation (Grosjean, 2016; Vihman, 1998) . We expected that when children's conversations concerned public contexts, they would speak more English than when conversing about private or communityspecific events.
Method

Participants
This cross-sectional study consisted of 12 pairs of Tagalog-English older siblings (OSB) (M = 9.5 years, SD = 2.9 years, 8 females, 4 males) and younger siblings (YSB) (M = 6.3 years, SD = 2.8 years, 6 females, 6 males). Most of these children were born in Canada while a few of the older siblings were first-generation immigrants. For some analyses, they were categorized according to the following cohort groups: two sibling pairs of preschool age (PP), five sibling pairs with one preschooler and one school-aged sibling (P-S), and five sibling pairs of school-aged children (S-S). Other than the age and languages criteria, family language background was not systematically accounted for given some restrictions on time and nature of recruitment. The participants were recruited through word-of-mouth and posters hung up in churches and community centers. When parents or guardians contacted the researchers to express interest in the study, we scheduled a time and day for their home visit. As an honorarium for their participation, participants received a $25 gift card.
Materials
We chose six situations to inspire the siblings' conversations. Three of these situations were potentially Tagalog-oriented (i.e., church, grandparents, and Christmas/Pasko), and three English-oriented (i.e., school, store, and restaurant). Tagalog words representing these situations were written on slips of paper and all six slips of paper were put into a jar.
Procedure
Two native Tagalog-speaking experimenters visited the families' homes. The experimenters spoke primarily Tagalog throughout the visit. Previous research with bilingual children has shown that even preschool children's language choice is sensitive to the language spoken by a stranger (Genesee, Boivin, & Nicoladis, 1996) . We reasoned that by asking the experimenters to speak primarily Tagalog, we would observe typical Tagalog usage in the families. We return to possible effects of the experimenters' language choice below. Parents first signed consent forms, while the experimenters had a warm-up period with the children. The two siblings were asked if they assented to participate; all did so. Once they assented, testing began. The participants were videotaped while they discussed each of the six Tagalog-and English-oriented situations. The order of the situations was random: the participants chose a situation out of the jar. The pairs had two to three minutes to talk about each of them. The total time of videotaped interaction for each sibling pair was approximately 12 to 15 minutes.
Coding
The participants' speech was transcribed in orthographic words and each utterance was coded for language choice. Five codes of language choice were used (following Genesee et al., 1995) : 1) Tagalog-only, 2) English-only, 3) TagalogEnglish mixed, 4) both, and 5) unknown. Utterances in "both" languages were composed of words that could equally be in either Tagalog or English, often interjections (like "oh"). The utterances classified as "unknown" were utterances that were spoken softly or unclearly such that a language category could not be determined. There were few mixed, both, or unknown utterances so our analyses focus on the Tagalog-only and English-only utterances. Table 1 summarizes the average (and standard deviation) of English-only and Tagalog-only utterances by the older and younger siblings of all the sibling pairs. For both older and younger children, there was a tendency for a tradeoff in their language choice, such that the more English they spoke, the less Vol. 8, 2017 Tagalog they spoke. For the OSBs, there was a significant negative correlation between the number of English and Tagalog utterances, r(10) = −.83, p < .05, while there was a moderate but non-significant negative correlation for the YSBs, r(10) = −.43, p = .16.
Results
Effect of school transition
As can be seen in Table 1 , the older siblings tended to talk more than the younger siblings. To equate for the differences between children in how much they talked, we calculated the percentage of English-only utterances out of all of each child's utterances. Recall that the children used few utterances that were neither English-only nor Tagalog-only so the denominator of this percentage changed very little whether we included the mixed, both, and unknown utterances or not. 
FIGURE 1
Mean percent English-only utterance according to cohort group (error bars = SD) Figure 1 shows the mean percentage of English-only utterances by cohort group. Because the language choice of the OSBs and the YSBs is not independent, we tested for the possible cohort effects on two separate one- However, it is also worth mentioning that the variability in the PP group was much higher than in the other two groups, as can be seen in Figure 1 as well.
Effect of situation on language choice
As our analyses of cohorts showed no effect, to test for possible effects of situation on the sibling pair's language choice, we included all the OSBs and all the YSBs. Table 2 exhibits the mean percentage of English-only utterances (SD) of the older and younger siblings in each situation. As can be seen in this table, all situations elicited a majority of English-only utterances. The situation eliciting the lowest use of English was the grandparents (a situation we had classified as Tagalog-oriented) for both the OSBs and the YSBs. The situations eliciting the most English for the OSBs was Christmas (Tagalog-oriented) and school (English-oriented) and for the YSBs Christmas (Tagalog-oriented) and restaurant (English-oriented). We compared all six situations with repeated-measures ANOVAs showing no differences for either the OSBs or the YSBs, F s < 1. We also tried combining all the Tagalog-oriented situations and all the Englishoriented situations and comparing on a repeated measures ANOVA. Again, the results were not significant for either the OSBs or the YSBs, F s < 1. Thinking that we might have misclassified Christmas, we reran the same analyses without Christmas and the same pattern of non-significant results emerged. only utterances by sibling pair in each of the situations. We found strong positive correlations for all of the situations except School. These correlations mean that the more English spoken by one sibling, the more English spoken by the other.
Effect of language choice of experimenters
To explore potential effects of the experimenters on the language choice of the sibling pairs, we calculated for the mean percentage of English-only utterances of the experimenter, which showed that they did not use English most of the time (M = 19.0%, SD = 14.0%). To see if there was any relationship between the percentage of English utterances used by the experimenters and by the children, we ran Pearson product-moment correlations. There was a strong positive correlation between the percentage of English utterances of the experimenters and that of the OSBs, r(10) = .61, p < .05, and a non-significant correlation with that of the YSBs, r(10) = .38, ns.
Sibling interactions
As can be seen in Table 2 , there are often high correlations between the percentages of English-only utterances between siblings. These correlations cannot give insight into which sibling (if either) is driving the language choice of the sibling pairs. In this section, we consider some excerpts from the videotaped interactions that might allow some insight into the directionality of language choice. The example in (1) comes from a PP pair. Here, the OSB names all the people who speak a certain language to her, and in effect, she makes a conscious decision on what she should use to communicate with them. For example, she is aware that, when speaking to her grandmother, (i.e., lola), she should speak Tagalog, using the "only" in the first line suggests that her use of Tagalog is restricted to her communication with her grandmother. This child also claims to consciously choose to speak English with her siblings, a claim that was reflected in her language choice throughout the videotapes. The example in (1) could indicate that the OSB's language choice is what drives the sibling pair's language choice. The example in (2), however, suggests that it might sometimes be the YSB driving the language choice. The example in (2) is from a PS pair. In this example, the OSB asked the experimenter if she could use Tagalog for the conversation, and when the experimenter agreed, she immediately switched to Tagalog with some code mixing. The YSB, however, disagreed with this choice and insisted that English be used considering that other people would be able to see the videos -thus, her use of the word "fans". Later in the same transcript, the YSB corrects the OSB's language choice by saying, "English right? Wag ka Tagalog (Don't use Tagalog)." The OSB used English in her next utterance. These examples illustrate the patterns we observed across the sibling pairs. Namely, that the sibling driving the sibling-pair's language choice could be either the OSB or the YSB. It was also often unclear if one sibling or the other was really driving the language choice. On the basis of the limited evidence we have here, we conclude that the language choice may be co-constructed by siblings over the course of their interactions and probably over far longer a time period than observed here.
Discussion
The primary purpose of this study was to explore whether school transition influenced the language choice of Tagalog-English bilingual siblings. We predicted that sibling pairs with at least one school-aged sibling would speak more English (the majority language of the community) than if both siblings were preschool-aged, as has been found in previous research (Bridges & Hoff, 2014) . The effect of school could happen because older siblings' language choice could inform younger ones that the majority of their ambient community speaks English rather than their HL (Mannle & Tomasello, 1987) . In contrast to these predictions, we found that all the sibling pairs, regardless of school-status, spoke more English than Tagalog. One possible reason for these results is that we simply did not have enough statistical power to detect the effect of school transition: indeed, as can be seen by the amount of variance in Figure 1 in the sibling pairs with two preschool children, greater power is Vol. 8, 2017desirable before reaching firm conclusions. Nonetheless, it was striking that the majority of the sibling pairs, regardless of age and regardless of school attendance spoke mostly English to each other. We will therefore frame our discussion in terms of some possible reasons that the transition to school did not seem to affect these children's language choice below.
A secondary purpose of this study was to test for possible effects of contexts associated with particular languages on the children's language choice. Specifically, we were interested in whether English-oriented situations (i.e., school, store, restaurant) would prompt more English use during sibling interactions than Tagalog-oriented situations (i.e., grandparents, church, Christmas). Given previous results showing that the language choice of sibling pairs can reflect the context (Vihman, 1998) , we expected to replicate these results. Contrary to our predictions, our results suggest that all situations elicited mostly English, with no significant differences by orientation.
There are several possible interpretations of this result. One possibility is that context simply does not affect the language choice of these children. Unlike the previous research with two relatively balanced bilingual siblings (Vihman, 1998) , this group of children may have been English-dominant early on, making it difficult to use Tagalog. Another possibility is that the contexts we categorized as Tagalog-or English-oriented do not necessarily reflect the children's association of language and context. For example, we had categorized Christmas as Tagalog-oriented since there are some traditional Filipino cultural aspects that families could be celebrating (e.g., Christmas Eve dinners). However, this was one of the situations that elicited the highest use of English from the children. So, it is possible that for these children, Christmas is more strongly associated with Canadian traditions (e.g., snow, gift-giving, Santa Claus) that would signal English use rather than Tagalog. Future studies may wish to garner information about likely language-context associations from parents before carrying out the study. We should note that miscategorization of situations cannot be the entire explanation for the lack of effect: even when we removed Christmas, we still saw the same pattern of null results across situations. A third possible explanation for the lack of effect of context could simply be a question of statistical power. We did find the lowest use of English for the grandparent situation, suggesting that inclusion of a larger number of children could show that context matters. Further suggestive evidence for this view comes from the example given in (1), showing that even a preschool child had conscious knowledge that she only spoke Tagalog with her grandparents.
A fourth possibility for the lack of context effects is that the siblings themselves constitute a context. Previous studies have shown that siblings can choose to speak a language that may not coincide with the parents' preferred language choice (Obied, 2009 ; see also discussion in Caldas & Caron-Caldas, 2002) . Research with preschoolers in Edmonton has also suggested that FrenchEnglish bilingual children are sensitive to the status of English in the community, even in the preschool years (Paradis & Nicoladis, 2007 ; see also Chevalier, 2015) . So, it could be that even in the preschool years, children can start to become sensitive to the status of the majority language and therefore choose to make that the preferred language of sibling interactions. Future research could compare the social situations of the Spanish-English bilingual children in the US (Bridges & Hoff, 2014) and the bilingual children in English-majority parts of Canada to see why school transition makes a difference in the former and may not in the latter.
Another factor explaining why the bilingual siblings chose to speak English most of the time is the status of both Tagalog and English in Canada and in the Philippines. The number of Tagalog speakers grew exponentially in Edmonton since the 2006 census such that, currently, it is the most commonly spoken minority language (Statistics Canada, 2013) . As the population of Tagalog speakers has only recently undergone such growth, there may simply not have been enough time for programs supporting the use of Tagalog across families (e.g., play groups, preschools, etc.) to emerge. As noted earlier, there are no Tagalog-language schools in Edmonton. The existence of such programs supporting minority language has been shown to help in maintaining the use of HL across generations (Nagpal & Nicoladis, 2010) . Tagalogspeaking families may therefore think Tagalog is not a very useful language to know. English, on the other hand, is an official language in the Philippines, and therefore, has respected status there. Like Singapore, the Philippines offer bilingual education that uses both Tagalog and English as the medium of instruction in school (Daming & Wei, 2002) .
A related factor could be Filipinos' general attitudes toward languages. Given that the Philippines -an archipelago consisting of 7,107 islands -is a linguistically diverse country, it is possible that Filipinos are open to practicing other languages and by extension, of cultures as well. If so, Filipino immigrant families in Canada may be particularly open to Canadian culture and English (see Marks, Szalacha, Lamarre, Boyd, & Coll, 2007 , for results and discussion about the possible role of openness to others). In other words, Filipino immigrants coming to Canada may readily use English because of their own established proficiency and their prior attitudes about language in general and English in particular as a useful language. Indeed, one limitation of the present study is that we had no systematic information about the language that the parents used with their children. In our anecdotal observations, the parents often preferred to speak English with their children. Although some parents talked to us about how they felt it was important that their children could speak the Vol. 8, 2017 HL, many of them were concerned with how well their children would transition to an English-oriented institution -the school. Most parents also cite that even though they watch television shows in Tagalog with their children to promote understanding of the language, they still mostly expose the children to English literature and music, which are more readily available in the community, in order for them to learn English. A future exploration would be to look at the holistic family language background, including language use and resources available to them, to find out the extent to which parents and other unaccounted factors play a role in language choice (Bridges & Hoff, 2014; Quay & Montanari, 2016) .
The fact that the children in these families use a lot of English could affect their sense of identity later on in life (Noels & Clément, 2015) . One study found that preschool Mexican-American children were able to identify their ethnicity about 80% of the time, and this correct identification was positively correlated with their Spanish language use (Bernal, Knight, Garza, Ocampo, & Cota, 1990) . Noels and Clément (2015) found that second-generation immigrants (i.e., children of those who first moved to Canada) tend to have more fluid identities between their Canadian and heritage identity, and because of this, their public identity could possibly penetrate intimate domains. In the context of language choice, it could be that when younger siblings have more experience interacting with other cultures different from theirs, then they are more likely to use the language of the public domain in their homes. Similar to our results, the openness of Tagalog-English bilinguals to both their heritage culture and the Canadian culture could explain the predominant use of English even before transitioning to school. However, given that we only accounted for language use but not identity, a future direction would be to test the association between language choice and ethnic identity of these bilingual children later on. Note here that ethnic identity is difficult to examine in the age range that we looked at (i.e., 3-12 years) because according to Eriksen (2001) , ethnic identity is not solidified until adolescence. Despite this fact, there is a possibility that language choice could be a precursor to ethnic identity.
In conclusion, the present study examined the language choice between Tagalog-English bilingual sibling pairs. We found that neither the school transition for at least one of the siblings nor the context of conversation significantly affected the children's language choice: most of the children spoke English most of the time. We have speculated about several reasons as to why this pattern of results might have emerged. Immigrant parents may be concerned about the language in which their children will be schooled in, to the detriment of the children's HL proficiency. Some of the parents in this study talked about wanting their children to speak Tagalog. As Nagpal and Nicoladis (2010) pointed out, positive attitudes towards HL use are not enough.
If families would like their children to speak the HL, then language policies within the home should be explicit and strictly followed in order for younger or later-born children to have more opportunities of practicing their HL (King et al., 2008; Quay & Montanari, 2016) . In a similar way, support from the government and educational institutions becomes crucial in creating programs that promote second language use, whether it has majority or minority language status. A future direction for this study would be to assess whether these bilingual programs (e.g., Tagalog bilingual programs) offered in some schools make a difference in revitalizing language use of passive bilinguals in minority groups. Only by looking at the systems in which bilingual children are growing up, including immediate and extended family (King et al., 2008; Quay & Montanari, 2016) and the social, cultural and political environment (Beck & Lam, 2009; Caldas & Caron-Caldas, 2002; Montanari & Nicoladis, 2016) will we understand bilingual children's language choice. Clearly, language choice is not only a choice between two languages for bilinguals, but also a choice of "being".
